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Abstract
For language learners who aspire to become multilingual,
commitment involves a personal journey. Defining persis-
tence as a preoccupation with goal-focused action directed
to a desired future state and drawing on research from cog-
nitive psychology and the mental time travel paradigm,
this article presents an identity-based framework of per-
sistence in multiple language learning. In the framework,
persistence is supported through the operation of 3 inter-
connecting processes: (a) the generation of personally
meaningful goals aimed at becoming multilingual, (b) the
conjuring of mental images that represent states, events,
and values associated with being multilingual, and (c) the
integration of representations of multilingualism within an
unfolding personal history. To illustrate these processes,
data from online sources and research literature exploring
language learners’ narrative biographies is used. The rele-
vance of the framework is critically assessed in relation to
(a) the development of interventions supporting motivation
for foreign language learning, (b) the exploration of moti-
vational processes through narrative-based inquiry, and (c)
the varying linguistic, social, and societal contexts in which
multiple language learning takes place.
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Something that links my three languages is the fact that they make me multilingual and
special. I am special because I have a gift of languages, but also because I work hard to
improve my proficiency. Being multilingual is equal to being self-reliant and fulfilled.
It is also being independent and autonomous in different situations (. . .). I am a happy
multilingual who knows herself and knows that my languages are one of the sources of
that happiness. (Participant S8, Gabryś–Barker, 2019, p. 358)

The description above opens a window onto the holism of a multilingual identity and the positive
effects on a language learner’s psychology. For this Polish preservice teacher, knowledge of herself
as a developing multilingual connects with experiences of autonomy, personal well-being, and a per-
severant approach to learning. For most participants in Gabryś–Barker’s (2019) study, multilingual
identities were in an emergent state. While second language (L2; English) identities were robust, third
language (L3; German) and multilingual identities were “still under construction” (Gabryś–Barker,
2019, p. 357). Although this student could already experience how her three languages made her feel
special, she was aware that her multilingual identity was still developing. Like other study participants,
she found herself trying to understand “what being a multilingual is, as a process of becoming both a
unique person and a social being” (p. 358).

Until recently, research into multilingual identities has focused on experiences connected to being
multilingual. Mostly, investigations have taken place in contexts of multilingual practice (Cenoz &
Gorter, 2015). However, as Block (2015) has argued, and as Gabryś–Barker’s (2019) study clearly
demonstrates, identity is also implicated in becoming multilingual. Taking the view that becoming
and being multilingual constitute overlapping phases in a language learner’s development and that
multilingual aspirations can positively influence motivation to learn additional languages (Henry &
Thorsen, 2018), this article presents an identity-based conceptualization of persistence in multiple
language learning. Rooted in theorizing from cognitive psychology explaining the effects of personal
goals and imagined identities on motivated behavior (Markus & Nurius, 1986; Sheldon & Elliot, 1998,
1999), and drawing on work from the mental time travel paradigm (D’Argembeau, 2016, 2020a), per-
sistence in multiple language learning is conceptualized to be supported through the operation of three
interconnected processes: (a) the generation of personally meaningful goals that involve becoming
multilingual, (b) the conjuring of mental images that represent states, events, and values associ-
ated with being multilingual, and (c) the integration of representations of multilingualism within an
unfolding personal history.

The article is divided into four parts. In the first part, persistence in multiple language learning
is conceptualized, and a tripartite framework is outlined. In the second part, the framework’s com-
ponents are illustrated using narrative data from online sources and from research in which written
and visual narratives are used to explore multilinguals’ identity experiences. In the third part, the
relevance of the framework is discussed. Research directions are mapped out, and implications for
motivation-enhancing interventions are evaluated. In the fourth part, the value of an identity-based
conceptualization of persistence in multiple language learning is critically assessed.

CONCEPTUALIZING PERSISTENCE IN MULTIPLE LANGUAGE
LEARNING

Achieving proficiency in a foreign language can be an arduous undertaking. Developing skills in a
further language can be more demanding still. If there is a defining characteristic of people who
are successful in developing higher levels of proficiency in one or several additional languages, it is
persistence (Dörnyei & Mentzelopoulos, 2023). A topic of significant interest in mainstream motiva-
tion science, and now also in the psychology of language learning, there is a plethora of overlapping
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HENRY 3

constructs that explain perseverant functioning (Dörnyei & Henry, 2022). Among these constructs,
grit—conceptualized as the “perseverance and passion for long-term goals” (Duckworth et al., 2007,
p. 1087)—has received most attention in second language acquisition (SLA; MacIntyre & Khajavy,
2021). Alongside grit (Teimouri et al., 2020), academic buoyancy (Martin & Marsh, 2008)—which
targets the capacity to cope with everyday adversity and the pressures, setbacks, and challenges asso-
ciated with academic study—has been shown to be important in L2 learning (Yun et al., 2018). In
the identity-based framework presented here, the conceptualization of persistence is aligned with self-
discrepancy theory (Higgins, 1987), where motivation arises from a “gap” that is perceived to exist
between a current and an ideal self (the motivation-generating mechanism in Dörnyei’s, 2009, L2
motivation self-system model). Following work on locomotion (Higgins et al., 2003; Kruglanski et al.,
2016)—a regulatory mindset focusing goal-oriented future motion—persistence is understood as an
enhanced awareness of and concern for the future, decision-making that consistently benefits future
selves, and a preoccupation with goal-focused action that “entails moving from one’s current (less
desirable) state to a future state that is more desirable” (Kruglanski et al., 2018, p. 406).

Dörnyei’s multicomponent framework and its extension to multiple language
learning

In recognition of the need for greater focus on motivational sustainability in language learning,
Dörnyei (2020) developed a multicomponent framework explaining long-term motivation. In this
framework, perseverant learning behavior is supported when the goal of developing L2 proficiency
has a high degree of personal importance and when the vision of a future state (i.e., an ideal L2 self)
connects to a person’s core identity. However, when language learning is part of a project of personal
development—for instance, when a person seeks to become someone who is a language teacher or
someone who is multilingual—persistence can be supported in an additionally important way. In such
circumstances, representations of desired states can become integrated within an autobiographical his-
tory that connects knowledge of the self in the past, in the present, and in the future (Henry, 2020).
When this happens, representations of self-relevant goals and goal states can gain a privileged phe-
nomenological status, and goal-focused behavior can be affected in positive ways. In the sections that
follow, these ideas are explored in relation to multilingualism, and an identity-based conceptualization
of persistence in multiple language learning is presented.

Identity and goal pursuit

Prominent in the theory of directed motivational currents (Dörnyei et al., 2016), and in Dörnyei’s
(2020) conceptualization of long-term motivation, is the notion of goal self-concordance. Developed in
the 1990s by researchers working with self-determination theory (Ryan et al., 1996), self-concordance
involves the alignment between goals and identity. It indexes the degree of personal ownership that a
person experiences in relation to a goal that is self-generated. With a focus on the qualities of people’s
goals and the effects on long-term striving and regulatory sustainability, the terms “self-concordant”
and “nonconcordant” were coined to distinguish goals closely aligned with aspects of personality
relevant to growth, and those lacking such a fit (Sheldon & Elliot, 1998, 1999; Sheldon & Kasser,
1998). The theory suggests that for goal-directed behavior to endure, it is not sufficient that a goal be
autonomously generated. Rather, for energy to be sustained over time, a goal needs to have deeper
personal significance.

Self-concordant goals represent a person’s beliefs, convictions, passions, and enduring interests
(Sheldon & Elliot, 1998, 1999). Because goals that align with a person’s identity and core values can
“feel like they would be interesting and meaningful to pursue, rather than being a burden or a drag,”
(Sheldon et al., 2019, p. 127) the intensity and longevity of goal pursuit can be enhanced. In dozens of
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4 THE MODERN LANGUAGE JOURNAL

studies carried out in different parts of the world, self-concordance has been demonstrated to explain
differences in motivational persistence, long-term striving, optimism about success, and the generation
and durability of well-being (for overviews see, Sheldon et al., 2015, 2019). If goal pursuit is to be
sustained over time, self-concordance becomes a necessary precondition for successful striving.

Identity and mental imagery

The interrelationship of identity, desired futures, and motivated behavior is similarly central in Markus
and Nurius’s (1986) theory of possible selves. Often downplayed in the L2 motivation literature, the
motivational importance of a close connection between a possible self and a core identity has been con-
sistently emphasized by Markus and her associates (Markus, 1977; Markus & Nurius, 1986; Stein &
Markus, 1996). As Markus (1977) made clear, the degree to which the image of a future self connects
with one or more of the individual’s self-schemas will be one of the factors influencing future-directed
behavior.

Self-schemas encompass domains of the self in which a person is deeply invested, and self-
knowledge that organizes and guides self-related information in social experiences. For a possible
self to function effectively, it needs to connect with a self-schema of current importance:

One source of variability among possible selves is the extent to which they are tied to
an existing current self-schema. Some possible selves are closely tied to a current self-
schema such that they represent an extension or elaboration of the self in the domain.
Others have little or no connection to the current self-definition. Possible selves func-
tion most effectively to motivate goal-directed behavior when they are closely tied to
established current self-schemas. (Stein & Markus, 1996, pp. 366−367)

The necessary connection between mental imagery representing a desired future state and a person’s
central identity concerns has been highlighted in research exploring motivational effectiveness and the
effects that visionary images have on people’s implicit (nonconscious) motives (Schultheiss, 2021).
As Rawolle et al. (2017) have explained, mental representations that relate to an identity that a person
aspires to achieve will be closely linked to central aspects of the self, to the degree that they can come
to represent “an image-like instantiation of that identity” (p. 770). In consequence, only certain types
of mental imagery may function to promote persistence and to sustain motivated behavior over longer
periods. Those most effective in prompting and sustaining action are likely to encompass picture-like
representations or “embodiments” of a positive or desired state relevant to a person’s identity (Kehr
et al., 2022; Rawolle et al., 2017; Schultheiss et al., 2011). Visions of future events that are linked to
core aspects of a person’s identity are associated with a stronger sense of “realness.” They generate
more positive and intense emotions and are more effective in underpinning long-term endeavor (Ernst
et al., 2018).

Identity, mental time travel, and autobiographical knowledge

Separately, or in combination, a self-concordant goal and mental imagery in which a personally impor-
tant future identity is instantiated can be highly effective in generating and sustaining motivation
(Schultheiss, 2021). However, as suggested by the theory of episodic future thinking (D’Argembeau,
2016, 2020a), a further factor can play an important role in supporting the enduringness of motivated
behavior. This involves mentally locating a desired future state onto a projected personal history.
According to this theory, long-term striving will be fully supported to the degree that mental represen-
tations of self-concordant goals become integrated parts of a temporally constructed autobiography
that links the past, the present, and the future (D’Argembeau, 2020b).
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HENRY 5

Before exploring this idea in more detail, let us return to the Polish preservice teacher whose
reflections on becoming and being multilingual prefaced the introduction to this article. In another
part of her narrative, this student reflected further on her evolving multilingual identity:

The last but not least important component of my multilingual language identity is being
a teacher. This is the place where all my three languages meet (. . .) (each language:
Polish, English, German) influence the way I function and perceive the world. They also
have a tremendous impact on the way I teach. (Participant S8, Gabryś–Barker, 2019, p.
354)

As these words reveal, her sense of self as a multilingual is embodied in experiences that con-
nect to two self-schemas: one that involves personal values (“the way I function and perceive the
world”), and another that involves the practice of teaching (“the way I teach”). Self-schemas are
part of an evolving personal history (Markus, 1977). For this student, the representations con-
jured when reflecting on her multilingual identity—which embody the sense of “being self-reliant
and fulfilled” and of “being independent and autonomous in different situations” (Gabryś–Barker,
2019, p. 358)—become closely meshed with currently important themes consistent across life
domains.

According to the theory of episodic future thinking (D’Argembeau, 2016, 2020a), the relationship
between an imagined event and a person’s projected personal history will be highly significant for
motivational persistence (D’Argembeau, 2020b; Demblon & D’Argembeau, 2017). A form of mental
time travel (Suddendorf & Corballis, 2007), episodic future thinking concerns the ways in which
people “preexperience” events that are anticipated in their lives, and how they mentally “try out”
different possibilities for the future. When a self-relevant event is mentally simulated, the person
becomes a character with a central role in an unfolding action (Ernst et al., 2019).

While it is possible to imagine the self as a character in any simulated situation, mental constructions
are rarely random. Rather, the events in which we tend to imagine ourselves as protagonists are those
that are, or have the potential to be personally important. As D’Argembeau (2020b) has made clear,
the experience of travelling to the future is not an intrinsic property of an event representation. Rather,
the feeling of preexperiencing the future is most likely to arise when an imagined event is placed in
an autobiographical context. Similarly, a person’s belief in the actual occurrence of a simulated event
will be modulated by the degree to which it is autobiographically contextualized.

A key feature of episodic future thinking therefore involves the interplay between event represen-
tations and autobiographical knowledge. As D’Argembeau (2016) has explained, autobiographical
knowledge comprises knowledge about the self, projections of anticipated events, and expectations
that a person has about a future life:

Future-oriented autobiographical knowledge may consist of abstract representations of
possible selves (e.g., personality traits, preferences, social roles, professional occupation,
and lifestyle; Markus & Nurius, 1986) and future life periods (e.g., “when I’ll have chil-
dren” or “when I’ll own my own business”), as well as representations of future events
that are not specific in nature (often referred to as “general events”), including summary
representations of extended events (e.g., going on vacation in Italy next summer) and
categories of events (e.g., family parties) that could happen in our lives. (p. 201)

Seen this way, autobiographical knowledge constitutes a filter through which event representations
are organized, its function being “to link and organize imagined future events in coherent themes
and event sequences” (D’Argembeau, 2020b, p. 2042). In consequence, episodic future thoughts will
often be embedded in event clusters that center on pervading themes in a person’s life, and which are
interrelated causally and temporally.

 15404781, 0, D
ow

nloaded from
 https://onlinelibrary.w

iley.com
/doi/10.1111/m

odl.12826 by U
niversity W

est, W
iley O

nline L
ibrary on [23/04/2023]. See the T

erm
s and C

onditions (https://onlinelibrary.w
iley.com

/term
s-and-conditions) on W

iley O
nline L

ibrary for rules of use; O
A

 articles are governed by the applicable C
reative C

om
m

ons L
icense



6 THE MODERN LANGUAGE JOURNAL

F I G U R E 1 An identity-based framework of processes supporting persistence in multiple language learning

Through the process of contextualizing an event within a personal life story and locating it on a
mentally mapped timeline, autobiographical knowledge can be understood as a pragmatic, instrumen-
tal, and motivationally effective form of mental time travel. It is through autobiographical knowledge
that self-relevant events gain a prominent position in fantasies about the future, and it is in this way
that consistent forms of striving can arise:

The attribution of personal meaning and the sense of realness of imagined events may
increase one’s motivation to connect present actions to desired future states, and to
organize the sequences of actions necessary to reach these states. As such, an impor-
tant function of autobiographical knowledge in prospection may be to screen and sort
out imagined events that are consistent with one’s personal situation and expectations
from those that are not—thus preventing people to follow unrealistic or unproductive
expectations—and to distinguish future events that are effective for reaching desired
states from those that are not. (Ernst & D’Argembeau, 2017, p. 1054−1055)

An identity-based framework of persistence in multiple language learning

Drawing on these interrelated strands of identity-focused theorizing, persistence in sequential or
multiple language learning will be supported (a) when the goal of becoming a person who speaks
several languages is connected with central aspects of identity (i.e., having multilingualism as a self-
concordant goal), (b) when mental representations reference multilingual values or encompass images
of engagement in multilingual practices (i.e., visualization of an ideal multilingual self), and (c) when
mentally conjured goal states map onto the salient themes of a projected personal history (i.e., having
autobiographical knowledge where multilingualism is a theme). This conceptualization is modeled in
Figure 1.
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HENRY 7

ILLUSTRATING THE FRAMEWORK

To illustrate the phenomena modeled in this framework, and to shed light on the processes conceptu-
alized to support persistence in multiple language learning, I draw on examples from online narratives
and narrative-focused research investigating personal multilingualism.

Becoming multilingual as a self-concordant goal

Relative to other aspects of language-learning psychology, little is known about language learners’
goals or the processes in which goals are set (Lee & Bong, 2019). In the absence of dedicated research,
it remains an open question as to whether people involved in the process of learning or acquiring two
or more additional languages formulate goals that, beyond becoming a speaker of the separate target
languages (TLs), encompass aspirations of becoming multilingual. Lacking empirical findings upon
which to base an examination of goal formulations, I turn instead to contexts of online self-presentation
where articulations of multilingual aspirations can be found in personal narratives.1

In an age where online media creation and social networking offer extensive opportunities for
self-presentation, narratives posted on professional networking sites can provide valuable insights
into people’s ambitions and personal goals. LinkedIn is the world’s largest site for professional
networking. With some 750 million members in over 200 countries and territories, LinkedIn pro-
vides a shopwindow and an effective means of professional self-promotion (LinkedIn, 2022).
Complex algorithms enable connections to be made with fellow professionals and prospective
employers.

On LinkedIn, the user’s profile is the key feature of self-presentation (Chiang & Suen, 2015). A pro-
file is most effective when it is concise, and when it suggests personal qualities attractive to potential
employers. In this sense, a LinkedIn profile can be understood as a carefully curated act of impres-
sion management (van Dijk, 2013; Zide et al., 2014). While LinkedIn profiles generally foreground a
person’s accomplishments, they can also reflect idealized professional attributes and personal goals.
Users of LinkedIn tend to present themselves authentically. The “importance of constructing a consis-
tent personal–professional image online” (Chiang & Suen, 2015, p. 522) is well recognized, and overt
self-promotion is generally avoided (Sievers et al., 2015).

Even a cursory search of LinkedIn profiles reveals how language skills are prominent in platform-
users’ self-descriptions. This is hardly surprising. In contemporary labor markets, bilingual and
multilingual competence is highly valued. In a recent Spanish study, it was found, for example, that
almost 80% of employers who used LinkedIn or Infojobs (a career-building site operating in Spain,
Italy, and Brazil) placed a high value on foreign language skills. While 58% of employers demanded at
least one foreign language, 21% required knowledge of at least two additional languages (Marta-Lazo
et al., 2018).

Given that LinkedIn is an arena where articulations of personal goals referencing multilingualism
might be found, I carried out searches of the site, focusing on user profiles. Because LinkedIn seeks to
facilitate networking and professional matchmaking, the platform supports effective searching. Using
Boolean codes suggested by LinkedIn (n.d.), I entered various formulations containing key words and
phrases connected to being and becoming multilingual and to having multilingualism as a goal (see
Online Supporting Information A).

Among the innumerable profiles where LinkedIn users listed the languages they spoke, the searches
revealed thousands of profiles in which people described themselves as being multilingual and/or
having multilingual skills. Descriptions indicating a desire to become multilingual and where multi-
lingualism was a personal goal were far fewer—just a handful. Below are four examples (with the goal
formulations underlined). Additional examples are provided in Online Supporting Information B.
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EXAMPLE 1
Originally from California, I have a wide range of work experience including: retail, customer

service, neighborhood youth programs, food & hospitality, payroll and compliance, and medi-
cal records. I speak Spanish as a second language, and have a goal of becoming multilingual.
(Female, United States)

EXAMPLE 2
Biomedical Engineer in the making. A young, thoughtful adult who is constantly trying to evolve

and become a holistically better person with a comprehensive outlook on life.
Also enjoys meeting people, psychology and has a goal of being multilingual someday!
(Female, Poland)

EXAMPLE 3
I am a mature undergrad student, excited to be starting the iBA program in Linguistics and Lan-

guage Studies at York/Glendon this coming year, trilingual stream (French, Spanish, English).
Beyond achieving my bucket list goal of becoming multilingual, I am looking forward to inves-
tigating how language shapes our identity, culture and psychology as well as the ways the brain
neurologically processes and acquires language. (Female, Canada)

EXAMPLE 4
Although I am no longer able to ride roller coasters, my adventures will continue through reading.

I am excited that I can now read in two languages which will help me maintain my German
language skills as I pursue additional higher education possibilities. I also plan in learning
more languages because it has been a life goal to be multilingual. (Female, United States)

As these profiles indicate, people who take on the challenge of learning multiple languages can
formulate goals that extend beyond achieving L2 and L3 proficiency. For these individuals, it is note-
worthy how the (as yet) unrealized goal of becoming multilingual is of sufficient personal importance
to be included in a condensed, pithy, and skills-oriented self-depiction characteristic for a LinkedIn
profile. As these examples show, formulations reference a defined aspiration—“[I] have a goal of
becoming multilingual” (Example 1) and “a goal of being multilingual someday!” (Example 2)—and
frame multilingualism as an accomplishment of significant personal importance: a “life goal” or a
“bucket list goal”2 (Examples 3 and 4; see also the examples in Online Supporting Information B).

Baked into the most concise of personal portraits, the self-concordance of these multilingual goals
is evident. Like the participant in Gabryś–Barker’s (2019) study, the LinkedIn profiles indicate how the
goal of becoming multilingual can relate to some of life’s most central concerns. Evidenced in formu-
lations such as “A young, thoughtful adult who is constantly trying to evolve and become a holistically
better person with a comprehensive outlook on life” (Example 2) and “a mature undergrad student,
excited to be starting the iBA program in Linguistics and Language Studies” (Example 3), multilingual
goals connect with self-schemas that represent growth and personal development (Garcia & Pintrich,
1994). As such, they have the potential to underpin enduring forms of goal-directed behavior.

Being multilingual as an ideal self

If knowledge about the quality, content, and effects of language learners’ goals is scarce (Lee & Bong,
2019), this is hardly the case for future selves. In Dörnyei’s (2009) theorizing of L2 motivation, the
vision of a future language-speaking self functions to “guide” a learner’s behavior. Demonstrated to
be a consistent predictor of motivated behavior (Al-Hoorie, 2018; Mahmoodi & Yousefi, 2021), in
appropriate conditions, an ideal L2 self can contribute to the long-term sustainability of motivation for
language learning (Dörnyei, 2020).

In situations where additional languages are learned on a parallel basis or where a person who
already speaks two or more languages embarks on the process of learning a further language, a mul-
tilingual self guide can have a similar function. Referencing the identity experiences of multilinguals
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HENRY 9

recounted in Pavlenko’s (2006) research into the linguistic, psychological, and physiological processes
that shape identity construction, and propositions that multilinguals can develop identities that extend
beyond those relating to individual languages (Kramsch, 2009; Kramsch & Huffmaster, 2015), Henry
(2017) suggested that interactions between Lx and Ly selves can lead to the emergence of multilingual
self-guides. Drawing on work explaining the operation of the working self-concept (Markus & Wurf,
1987), Henry argued that when interactions are harmonious, an ideal multilingual self can emerge.
When this happens, cohesion is created within the multilingual motivation system. Learning behavior
becomes steered not only by the desire to become a speaker of the Lx and the Ly, but also by a desire
that is broader in scope and that encompasses values and aspirations that extend beyond achieving
linguistic proficiency in the respective TLs.

In studies drawing on narrative data, insights into the phenomenology of idealized multilingual
identities are beginning to emerge. Like the goal formulations in the LinkedIn profiles, mental images
representing an ideal multilingual self tend to be abstractly formulated. As descriptions in the literature
demonstrate, representations of multilingual selves connect with personality, values, and a person’s
core self-image:

For me openness is something very important and being able to speak several languages
opens more doors. You are less limited. And so when I see myself in the future, I have an
image that I am multilingual and I have opened more doors. (Participant in Henry, 2017,
p. 558)

I feel that speaking other languages makes me unique, and I love being able to commu-
nicate with other people in their own language. (Participant in Mitchell et al., 2020, p.
338)

My language skills are relatively broad. (. . .) I think they [the languages] open up a
bigger world for me and broaden my identity. (Participant in Huhtala et al., 2021, p. 381)

It (being a multilingual speaker) has enhanced my self-confidence. I used to think that I
knew nothing and didn’t know much, but now I can tell people that I speak Japanese and
I think I am cool. I think my existence is meaningful and of value. (Participant in Wang
et al., 2021, p. 425)

I gradually realised that the benefits of learning French are not only to speak French in the
future, but also to be a multilingual individual who can be more creative, open-minded
and culturally-sensitive in a globalised world. (Participant in Wang & Fisher, 2021, p. 17)

As these descriptions reveal, a multilingual identity is linked with self-knowledge. Like the partici-
pant in Gabryś–Barker’s (2019) study—who was prompted to reflect that “I am a happy multilingual
who knows herself and knows that my languages are one of the sources of that happiness”—these
reflections reference the personal importance of a multilingual identity. They similarly indicate how
the exercise of imagining a multilingual identity can be positive and uplifting.

When imagining multilingual futures, language learners can become engaged in trying out multilin-
gual interactions and “experimenting with multivoiced discourse” (Kramsch & Huffmaster, 2015, p.
118). The pleasure involved in mentally rehearsing scenarios involving multilingualism is aptly illus-
trated in research by Wang (2020). In this study, one of the participants described the excitement she
experienced when imagining a future multilingual self and envisioning the multilingual interactions in
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10 THE MODERN LANGUAGE JOURNAL

which she would be involved: “I feel excited by imagining myself wearing a slim-fitting business suit,
putting on a pair of black high heels and switching between three languages in the workplace” (Wang,
2020, p. 15). In the mise-en-scène of situations such as this, a multilingual identity can find expression
through engagement in multilingual dialogues. In a study by Henry (2011), one of the participants
who had developed a multilingual identity described how he sought out and enjoyed opportunities
to expresses this identity, both in real-time interactions with peers, and in dialogues played out in
themind.

As Kramsch (2009) has made clear, multilingual subjectivity is immanently connected with the
imagination. Engagement in identity construction can trigger a range of psychological responses,
and multilingual identities can be expressed through “multiple channels of perception” (Kramsch &
Huffmaster, 2015, p. 118). For another of Wang’s (2020) participants, a multilingual identity found
expression through the creation of a fictional alter ego who benefitted from the cognitive advantages
attached to being multilingual: “I fantasized about writing a novel with the use of Chinese, French and
English. It is about a British detective who could also speak Chinese and French. His linguistic advan-
tage helped him decipher an important code book” (p. 15). Here, the experience of being multilingual
involved the pleasure of crafting a narrative and, in the mind’s eye, visualizing the three languages
interwoven on the pages of an imaginary manuscript. For this participant, future multilingualism is
dynamically enacted in acts of doing. Performing an identity through the imaginal action of writing
a novel, a narrational self is invoked (Kramsch, 2009). A narrational self is a self that is actively
engaged in multilingual practices and in the shaping of different identities (here as a multilingual
author; Lvovich, 2012).

Beyond performativity, the notion of a narrational self also encapsulates the synchronicity of imag-
ination and personal history. As Kramsch (2009) has suggested, a narrational self “brings into focus
the indispensable role of private memory and imagination in language learning: remembering how
[emphasis in original] (past experiences and emotions) and imagining what if [emphasis in origi-
nal] (future scenarios for action)” (p. 74). It is to this relation—the positioning of images that evoke
multilingualism within an unfolding personal narrative—that I now turn.

Multilingualism as a theme in autobiographical knowledge

In mental time travel, retrospection (remembering how) and prospection (imagining what if) take sim-
ilar forms (Suddendorf & Corballis, 2007). Self-defining memories and self-defining future events are
connected in autobiographical networks that are organized around themes relevant to a person’s life
and in sequences of identity-relevant events (D’Argembeau, 2016, 2020a). When people are prompted
to think about self-defining events—not only “past experiences and emotions” but also “future sce-
narios for action” (Kramsch, 2009, p. 74)—representations gravitate toward specific life projects
(Demblon & D’Argembeau, 2017).

These ideas are strongly resonant with findings from research investigating the linguistic biogra-
phies of multilingual language learners (Chik, 2019; Melo–Pfeifer, 2017; Melo–Pfeifer & Kalaja,
2019; Molinié, 2019). Revealing how a multilingual identity is constructed as part of a life history,
examinations of the linguistic biographies of people engaged in processes of becoming and being
multilingual show how identities are constructed in event sequences. These sequences begin in the
past, traverse across the present, and point toward the future (Melo–Pfeifer, 2017; Molinié, 2019).

Linguistic biographies are “narrative accounts of (planned or unplanned) trajectories of language
learning, and reflections upon and evaluations of language learning progress” (Melo–Pfeifer & Chik,
2020, p. 1). Among other purposes, linguistic biographies have been used to explore “the identity of
the multilingual subject and individual trajectories of being and becoming multilingual” (p. 1). While
a linguistic biography can take the form of a written narrative, identities can also be visually repre-
sented through cartographic and multimodal techniques. As Melo–Pfeifer and Chik (2020) explained,
by taking a multimodal approach, it becomes possible “to analyse the multi-semiotic and transsemi-
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HENRY 11

otic representation and (re)constructions of the multilingual self” (p. 1), and through these analytical
endeavors, to generate “insights into beliefs, emotional landscapes and lived experiences” (p. 1) of a
multilingual person.

Research examining multimodal linguistic biographies has highlighted how identity construction
often takes the form of a personal project. Spanning over time, these projects connect past, present,
and future events in a language learner’s life (Melo–Pfeifer & Chik, 2020; Molinié, 2019). In a study of
33 visual linguistic biographies created by preservice teachers of Spanish at the University of Ham-
burg, Melo–Pfeifer and Chik (2020) examined the construction of participants’ multilingual selves.
Findings revealed the common use of temporal metaphors, and how multilingualism was associated
with personal accomplishments, growth, and self-fulfillment. As Melo–Pfeifer and Chik observed,
their participants’ drawings represented language learning as “part of a broader life venture” and
themselves as “personally invested-plurilinguals” (p. 20).

Among the many temporal metaphors, journeys were commonly represented. In the case of a
student whose visual biography took the form of a linguistic journey through different countries,
Melo–Pfeifer and Chik (2020) could identify “a strong belief about the role of studying and/or living
abroad in becoming (an authentic?) multilingual” (p. 15). In another student’s drawing, a biographical
path was represented through images depicting mobility. Here, well-being connected to the experience
of learning different languages was expressed in images referencing positive emotions.

In one example of personal growth, a student drew a picture of a person ascending a series of stairs.
While each tread represented a different language, a question mark was placed on the final step, the
staircase continuing in an unknown direction. Melo–Pfeifer and Chik (2020) argued that the stairway
metaphor represented “the multilingual self at different moments of the language learning process”
(i.e., the self in the past; p. 17), suggesting that it also functioned to illustrate how the “pathway can
be represented as incomplete, leaving other linguistic projects open” (i.e., the self in the future; p. 17).

In research by Molinié (2019), multilingualism as “an incomplete project” functioned as a similar
leitmotif. Here, Molinié invited multilingual students enrolled at a French university to illustrate their
trajectories of mobility. Similar to the participants in Melo–Pfeifer and Chik’s (2020) study, the images
chosen to represent pathways contained structured sequences of events. Like the participant who drew
a staircase, some of Molinié’s participants chose to illustrate their mobility in the context of projected
futures. For these students, Molinié (2019) suggested, task instructions were interpreted “through
the notion of project [emphasis in original] and represent[ed] their mobility in relation to current
plurilingual and intercultural experiences as well as future experiences” (p. 79).

With pictures that included intersections, crossroads, labyrinths, and stylized globes, Molinié’s
(2019) participants had construed the instructions “predominantly in their projective dimension
(future-oriented), rather than adopting a retrospective orientation (past-oriented)” (p. 83). In represent-
ing mobility as a project, Molinié argued, they were engaged in “mastering an opening to the world”
(p. 83). Some of these students had chosen differing back-and-forth tropes to represent their mobil-
ity. For example, one participant (whose picture was entitled “A Citizen of the World”), had depicted
herself situated in the middle of a globe where eight countries were represented. Holding a sign dis-
playing the word “French,” she was surrounded by speech bubbles with the word “hello” written in
different languages. Based on these findings, Molinié (2019) argued that the visual representation of a
journey functioned both to reflect and to form the identities of her multilingual participants. Providing
a means of mediation, the visual narratives allowed participants “to adopt a reflexive position and to
experience their mobility as a negotiation not only between old and new perceptions of the world, but
also between actions taking place in the present and projections of themselves into the future” (p. 92).
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RELEVANCE, RESEARCH DIRECTIONS, AND PEDAGOGICAL
IMPLICATIONS

Relevance

In her exploration of multilingual subjectivity, Kramsch (2009) described how, in “organizing, casting,
[and] recasting a multilingual experience,” her student narrators were “looking back and consecrating
the past [and] projecting themselves into the future” (p. 150). Demonstrating how affective phenomena
(heightened perceptions, awareness, and emotions) and imagined identities are central to multilingual
subjectivity, Kramsch lamented SLA’s failure to connect with the intensity of multilingual experi-
ences. By not engaging sufficiently with the imaginary, she argued, SLA had “bypassed a large domain
of what makes us human, namely, the need to identify with another reality than the one that surrounds
us” (Kramsch, 2009, p. 14).

In the years following the publication of The Multilingual Subject (Kramsch, 2009), there has been a
growing interest in the identity experiences of multilinguals. There is now an expanding body of work
in which multilingual identity development is explored (for timely reviews, see, Fielding, 2021; Fisher
et al., 2020; Forbes et al., 2021). Inspired by the groundbreaking scholarship of Block (2007), Creese
and Blackledge (2010), Norton (2000), and Pavlenko and Lantolf (2000), much of this work has drawn
on poststructuralist and sociocultural theorizing (Fisher et al., 2020). Studies where identity develop-
ment is explored through the lenses of social and cognitive psychology are far fewer. Indeed, it is only
in the wake of the special issue of The Modern Language Journal on motivation to learn languages in a
multicultural world (Ushioda & Dörnyei, 2017), and key articles on motivation for multiple language
learning (Busse, 2017; Thompson, 2017; Ushioda, 2017), that psychological perspectives have come
into play.

In providing an identity-based conceptualization of processes underpinning motivational sus-
tainability in multiple language learning, I have suggested that persistence is supported when
goals relating to multilingualism are self-concordant, when representations of desired states involve
multilingual engagements and reference multilingual values, and when mental projections of mul-
tilingual experiences, practices, and accomplishments are integrated within an autobiographical
timeline. Multilingualism involves a “deeply intimate personal journey” (Lvovich, 2012, p. 225). The
conceptualization presented here makes this journey motivationally relevant.

Recognition of the need to connect cognitive and affective phenomena to learner biographies
involves a shift in how multilingual motivation is understood. While any form of language learn-
ing can be represented in terms of a journey toward anticipated TL use, and while the ultimate aim
of research into motivation for language learning is to understand “what helps people travel the long
road to fluency” (Ryan, 2019), there is a fundamental difference in becoming a speaker of an L2, and
becoming someone who is multilingual. In relation to an L2, purposes are identifiable, and goals are
tangible. People are generally able to identify situations where they can imagine using (and not using)
the L2, contexts where L2 skills might prove useful, and instrumental benefits attaching to L2 pro-
ficiency. When appropriately prompted, many can also describe a future L2 self and the person they
want to be in this role.

In the case of multilingualism, however, prospection can take a different form. As Kramsch (2009)
has reminded us, multilingualism is as much an experience as an accomplishment. While a multi-
lingual identity connects to each of the languages a person speaks, it transcends language-specific
identities in particular ways. While an image capturing future multilingualism might be elaborate
in the aspirations it embodies, it can be diffuse, abstract, and sometimes difficult to visualize (Henry,
2017). In the framework presented here, autobiographical knowledge where multilingualism is a theme
functions to situate multilingual goals and multilingual selves within an evolving personal history.
When anchored in this way, representations of future multilingualism can become integrated with self-
schemas, and meaningfully attached to projects that define a person’s life (Garcia & Pintrich, 1994;
Stein & Markus, 1996). This means that abstract images can become easier to conjure, experiences
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HENRY 13

can feel more realistic, and simulated events can be perceived as more likely to occur (D’Argembeau,
2020b).

Research directions

In the psychology of language learning and teaching, there is growing recognition of a need to
“engage consciously and explicitly” (Gregersen & Mercer, 2022, p. 4) with the parent disciplines of
mainstream psychology. In motivation research, this is evidenced by the trend of aligning conceptual-
izations, objectives, and designs with advances in mainstream paradigms (Dörnyei & Henry, 2022). It
is in a spirit of productive engagement—here with mental time travel—that the conceptualization of
persistence in multiple language learning is situated.

While research into episodic future thinking has been undertaken for some 20 years (D’Argembeau,
2016, 2020a), and while empirical work supporting the motivational functions attributed to autobio-
graphical knowledge is steadily accumulating (D’Argembeau, 2020b), the transferability of constructs
imported into SLA needs to be critically appraised. With varying agendas (as “pure” and “applied”
fields of motivation science) and differences in methodological traditions, findings from the mental
time travel paradigm should not be presumed to extrapolate automatically to language learning con-
texts. While work exploring multilingual experiences in written and visual narratives testifies to the
functions associated with autobiographical knowledge (Huhtala et al., 2021; Melo–Pfeifer & Chik,
2020; Molinié, 2019; Wang & Fisher, 2021), it is important that dedicated empirical work takes place.

Alongside the need to investigate the nature, quality, and motivational effects of goals formulated by
learners of multiple languages, and the ways in which multilingual goals and multilingual self guides
might interact in potentially beneficial combinations, an important avenue for future work involves
examining how representations are contextualized within evolving personal histories. Given the “flour-
ishing tradition of narrative inquiry in language learning and teaching” (Barkhuizen & Consoli, 2021,
p. 1) and the multiple ways in which narrative research can be synchronized with specifically defined
research objectives (Consoli & Dikilitas, 2021), methodologies from narrative paradigms can provide
valuable tools for exploring the autobiographical contextualization of representations of multilin-
gualism. With opportunities to work at the interface of narrative analysis and language learning
motivation—exemplified by Hiver et al.’s (2020) application of McAdams et al.’s (2006) thematic
coding scheme in examining autobiographical narratives, and Ahn’s (2021) use of narrative and semi-
otic multimodal analyses to explore the construction of imagined L2 identities—this would appear to
be a fruitful direction for future work.

Pedagogical implications

It is well established that interventions directed to developing, enhancing, and maintaining visions
of future L2 use can support motivation (Vlaeva & Dörnyei, 2021). Emerging research suggests that
interventions focused on the development of a multilingual identity can have similarly positive effects.
For example, in a rigorously conducted intervention designed to promote multilingual identity devel-
opment among primary school children in Germany, Busse et al. (2020) showed how the intervention
group displayed enhanced multilingual aspirations in posttesting. In line with Schachter and Rich’s
(2011) framing of identity education as “the purposeful involvement of educators with students’
identity-related processes or contents” (p. 222), a team from the University of Cambridge investigated
links between multilingual identifications and learning outcomes in UK secondary schools (Fisher
et al., 2020). Findings showed that a multilingual identity can have a positive influence on foreign lan-
guage learning. Reflecting the importance of the “beliefs, emotional landscapes and lived experiences”
of a multilingual person (Melo–Pfeifer & Chik, 2020, p. 1), the research revealed how multilingual
identities were shaped by learners’ experiences of languages and language learning, their evaluations
of themselves as learners and speakers, and their emotions connected to both of the above (Forbes
et al., 2021; Rutgers et al., 2021).
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14 THE MODERN LANGUAGE JOURNAL

So far, identity-based interventions have not included narrative-based components in which future
selves are autobiographically contextualized (Vlaeva & Dörnyei, 2021).3 By incorporating elements in
which participants can contextualize goal representations and self-images within a personal biography,
the effects of an intervention stand to be enhanced. While Segal (2006) has underscored the value of
narrative in exploring possible selves and of situating a possible self within an anticipated personal
history, Packard and Conway (2006) have argued that when possible selves are contextualized as part
of “a story in action to be co-constructed and changed over time” (p. 264), change-directed behavior
can be further incentivized.

Through written or visual narratives (or combinations of both), experiences of being and becoming
multilingual can be explored as part of a “story in action” (Packard & Conway, 2006, p. 264).
In addition to identifying multilingual goals, constructing multilingual selves, and visualizing the
social roles that might attach to a multilingual identity, in pedagogical interventions, projected
identities should also be positioned within a broader autobiographical context. To understand how
contextualization within a story in action might be effectuated, it is worthwhile to return once more
to Gabryś–Barker’s (2019) study. To stimulate reflection, and to elicit TL and multilingual identities,
Gabryś–Barker provided participants with written tasks where identity perceptions could be expressed
though associations. In the students’ writing, multilingualism was frequently portrayed as “a complex
way of being” (Gabryś–Barker, 2019, p. 354): In several texts, metaphors referenced temporally
framed undertakings (e.g., “an adventure,” “taking a journey,” “a never ending story [with] gaps to
fill,” pp. 352−353). In constructing these stories of multilingualism, students can be understood as
engaging in mental time travel. By mentally travelling through time, multilingualism could emerge as
a coherent theme within a personal history that connected past, present, and future experiences:

I have different memories and experiences connected with these languages which helped
me become who I am now [PAST]. I learn a lot combining these languages and cannot
imagine who I would be without them [PRESENT]. I am more organised, determined and
stronger because I know that I can achieve what I plan or have somewhere in my mind
[FUTURE]. (Participant S1, Gabryś–Barker, 2019, p. 355; capitalized text inserted)

CONCLUSIONS AND CRITICAL REFLECTIONS

This article began with the words of a preservice teacher describing how she experienced herself as
an emerging multilingual. For this student, and for the other language learners whose experiences
are highlighted here, I have suggested that becoming and being multilingual can be understood as
converging phases in a process of identity construction that connects the past, the present, and the
future. Drawing on constructs central to the conceptualization of L2 persistence (Dörnyei, 2020)
and insights from research into episodic future thinking (D’Argembeau, 2016, 2020a, 2020b), I have
argued that in multiple language learning, persistence is supported in three ways: (a) when the goal
of becoming a person who speaks several languages is self-concordant, (b) when mental imagery
involves engagement in multilingual practices and references multilingual values, and (c) when
representations of multilingual experiences are mapped onto a personalized timeline and become
coherently structured in projects of personal development. In highlighting the role of personal goals
and emphasizing the importance of contextualizing representations of multilingual experiences within
an unfolding autobiographical history, the conceptualization offers an understanding of persistence in
multiple language learning and can inform the design of identity-based interventions.

At the same time, it is important to recognize that perseverant behavior in multiple language
learning can arise in circumstances where experiences are far from positive, and where striving is
characterized by emotional discomfort. As Ushioda (2019) made clear, in relation to multiple language
learning and the learning and use of languages in multilingual environments, “people’s motivations to
learn and speak particular languages are inescapably bound up with the macro-level and micro-level
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HENRY 15

sociohistorical, cultural and interactional contexts in which they live and with which they engage”
(p. 208). For many people, efforts to develop skills in an additional language(s) can take place in con-
texts of linguistic and social duress (Ortega, 2018). When the need to learn an additional language
is “imposed” by an educational system or societal ideologies (social duress), and when sociocultural
factors restrict access to opportunities for meaningful TL communication (linguistic duress), persis-
tence can be driven by goals that are externally generated. Rather than an idealized identity as a future
multilingual, motivated behavior can be steered by self-guides that predicate obligation and encompass
fears for the future.

In contexts of societal multilingualism and situations of linguistic and/or social duress, an ought-to
multilingual self can emerge (Henry, 2020; Liu, 2022). As Coetzee–Van Rooy (2014) has suggested,
an ought-to multilingual self can direct people to believe “that if they are not multilingual in this
society, they do not ‘fit in,’ because well-integrated citizens in this society are multilingual” (p. 124).
In migration settings, multiple language learning can take place in similar conditions. Here, avoidance-
focused motivation can derive from the fear of becoming a person who does not develop the skills
necessary to function effectively in host country society (Henry & Davydenko, 2020). In contexts
where degree requirements demand proficiency in a third or fourth language, and where students
perceive an obligation to expand their linguistic repertoires, motivated behavior can be guided by a
prevention-focused ought-to multilingual self (Liu, 2022).

In the current era of globalization, and the widely differing contexts in which multiple language
learning takes place, it is important that the psychological factors underpinning patterns of striving
are carefully identified. Just as perseverant behaviors can be supported by aspirations to achieve a
sought-after future state, they can also be underpinned by desires to avoid unwelcome outcomes.
Because different types of perseverance have differing effects on well-being (as well as motivational
sustainability), an important direction for future research involves systematic investigation of a broader
range of persistence-focused constructs (Dörnyei & Henry, 2022) and their antecedents, influences,
and interrelationships.

Sounding a similar note of caution, it is important to consider the effects that a focus on mental
imagery and life-story narratives can have on students. First, it is important that work with identity
is embedded into mainstream teaching and becomes a meaningful part of the curriculum. As current
research indicates, sporadic initiatives may not be appreciated by students and are unlikely to have
enduring effects (Evans & Fisher, 2022; Vlaeva & Dörnyei, 2021). Second, when students are asked
to imagine future situations involving multilingualism, and are invited to contextualize these imagined
events within a personal history, there is an inherent risk that implicit suggestions are made about
“what they should imagine” (Henderson et al., 2018, p. 4). For many students, it may be difficult
to visualize a future involving multilingualism. They may struggle to conjure an ideal multilingual
self (or, for that matter, an ideal L2 self). As teachers of foreign languages and researchers of lan-
guage development, we need to be alert to inbuilt biases that can favor multilingualism. We need to
respect and give consideration to the circumstances and situations of students and study participants
brought up in monolingual environments (home and societal), and we need to reflect carefully on how
monolingual and bilingual identities are framed in instructional practices and research outputs. Most
importantly, we need to be aware of the risk of situating the absence of multilingual aspirations “in
the failures and deficits of individuals, rather than in the structures that shape them” (Henderson et al.,
2018, p. 4).

O R C I D
Alastair Henry https://orcid.org/0000-0001-7789-9032

E N D N O T E S
1 In the absence of findings generated in empirical work, SLA has often turned to personal narratives. Classic examples involv-

ing language identities include Hoffman’s (1989) autobiography Lost in Translation, Kaplan’s (1993) French Lessons, and
Lvovich’s (1997) The Multilingual Self.
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2 A goal with central importance in a person’s life.
3 In Ogawa (2018), findings point to the potential of including language learning biographies.
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Gabryś–Barker, D. (2019). Studying bilingual and multilingual language identities: Natural settings versus formal instruction.
Linguistica Silesiana, 40, 341–359. https://doi.org/10.24425/linsi.2019.129417

Garcia, T., & Pintrich, P. R. (1994). Regulating motivation and cognition in the classroom: The role of self-schemas and self-
regulatory strategies. In D. H. Schunk & B. J. Zimmerman (Eds.), Self-regulation of learning and performance: Issues and
educational applications (pp. 127–153). Lawrence Erlbaum.

Gregersen, T., & Mercer, S. (2022). Introduction. In T. Gregersen & S. Mercer (Eds.), The Routledge handbook of the psychology
of language learning and teaching. Routledge.

Henderson, H., Stevenson, J., & Bathmaker, A. M. (2018). Possible selves in higher education. Routledge.
Henry, A. (2011). Examining the impact of L2 English on L3 selves: A case study. International Journal of Multilingualism, 8,

235–255. https://doi.org/10.1080/14790718.2011.554983
Henry, A. (2017). L2 motivation and multilingual identities. Modern Language Journal, 101, 548–565. https://doi.org/10.1111/

modl.12412
Henry, A. (2020). Learner–environment adaptations in multiple language learning: Casing the ideal multilingual self as a system

functioning in context. International Journal of Multilingualism. https://doi.org/10.1080/14790718.2020.1798969
Henry, A., & Davydenko, S. (2020). Thriving? Or surviving? An approach–avoidance perspective on adult language learners’

motivation. Modern Language Journal, 104, 363–380. https://doi.org/10.1111/modl.12635
Henry, A., & Thorsen, C. (2018). The ideal multilingual self: Validity, influences on motivation, and role in a multilingual

education. International Journal of Multilingualism, 15, 349–364. https://doi.org/10.1080/14790718.2017.1411916
Higgins, E. T. (1987). Self-discrepancy: A theory relating self and affect. Psychological Review, 94, 319–340. https://doi.org/

10.1037/0033-295X.94.3.319
Higgins, E. T., Kruglanski, A. W., & Pierro, A. (2003). Regulatory mode: Locomotion and assessment as distinct orientations.

Advances in Experimental Social Psychology, 35, 293–344. https://psycnet.apa.org/doi/10.1016/S0065-2601(03)01005-0
Hiver, P., Zhou, S. A., Tahmouresi, S., Sang, Y., & Papi, M. (2020). Why stories matter: Exploring learner engagement and

metacognition through narratives of the L2 learning experience. System, 91, 102260. https://doi.org/10.1016/j.system.2020.
102260

Hoffman, E. (1989). Lost in translation: A life in a new language. Penguin.
Huhtala, A., Kursiša, A., & Vesalainen, M. (2021). I’m in contact with foreign languages every day. European Journal of

Applied Linguistics, 9, 365–390. https://doi.org/10.1515/eujal-2019-0034
Kaplan, A. (1993). French lessons: A memoir. University of Chicago Press.
Kehr, H. M., Voigt, J., & Rawolle, M. (2022). Implicit motives as the missing link between visionary leadership, approach

and avoidance motivation, and vision pursuit. Organizational Psychology Review, 12, 135–161. https://doi.org/10.1177/
204138662110613641

Kramsch, C. (2009). The multilingual subject. Oxford University Press.
Kramsch, C., & Huffmaster, M. (2015). Multilingual practices in foreign language study. In J. Cenoz & D. Gorter (Eds.),

Multilingual education: Between language learning and translanguaging (pp. 114–136). Cambridge University Press.
Kruglanski, A. W., Pierro, A., & Higgins, E. T. (2016). Experience of time by people on the go: A theory of the locomotion-

temporality interface. Personality and SocialPsychology Review, 20, 100–117.
Kruglanski, A. W., Chernikova, M., & Jasko, K. (2018). The forward rush: On locomotors’ future focus. In G. Oettingen, A. T.

Sevincer, & P. M. Gollwitzer (Eds.), The psychology of thinking about the future (pp. 405–422). Guilford Press.
Lee, M., & Bong, M. (2019). Relevance of goal theories to language learning research. System, 86, 102122. https://doi.org/10.

1016/j.system.2019.102122
LinkedIn. (2022). About LinkedIn. https://about.linkedin.com/
LinkedIn. (n.d.). Using Boolean search on LinkedIn. LinkedIn help. https://www.linkedin.com/help/linkedin/answer/a524335/

using-boolean-search-on-linkedin?lang=en
Liu, M. (2022). Multilingual future self-guides: A mixed-methods study of learners of multiple foreign languages in China

[Unpublished doctoral dissertation]. University of Cambridge.
Lvovich, N. (1997). The multilingual self: An inquiry into language learning. Lawrence Erlbaum.
Lvovich, N. (2012). The gift: Synesthesia in translingual texts. L2 Journal, 4, 214–229. https://doi.org/10.5070/L24212535

 15404781, 0, D
ow

nloaded from
 https://onlinelibrary.w

iley.com
/doi/10.1111/m

odl.12826 by U
niversity W

est, W
iley O

nline L
ibrary on [23/04/2023]. See the T

erm
s and C

onditions (https://onlinelibrary.w
iley.com

/term
s-and-conditions) on W

iley O
nline L

ibrary for rules of use; O
A

 articles are governed by the applicable C
reative C

om
m

ons L
icense

https://doi.org/10.1177/1747021819855621
https://doi.org/10.1177/1747021819855621
https://doi.org/10.1080/09571736.2022.2046693
https://doi.org/10.1080/09571736.2021.1912154
https://doi.org/10.1080/14790718.2018.1524896
https://doi.org/10.1080/14790718.2018.1524896
https://doi.org/10.1080/09571736.2021.1906733
https://doi.org/10.24425/linsi.2019.129417
https://doi.org/10.1080/14790718.2011.554983
https://doi.org/10.1111/modl.12412
https://doi.org/10.1111/modl.12412
https://doi.org/10.1080/14790718.2020.1798969
https://doi.org/10.1111/modl.12635
https://doi.org/10.1080/14790718.2017.1411916
https://doi.org/10.1037/0033-295X.94.3.319
https://doi.org/10.1037/0033-295X.94.3.319
https://psycnet.apa.org/doi/10.1016/S0065-2601(03)01005-0
https://doi.org/10.1016/j.system.2020.102260
https://doi.org/10.1016/j.system.2020.102260
https://doi.org/10.1515/eujal-2019-0034
https://doi.org/10.1177/204138662110613641
https://doi.org/10.1177/204138662110613641
https://doi.org/10.1016/j.system.2019.102122
https://doi.org/10.1016/j.system.2019.102122
https://about.linkedin.com/
https://www.linkedin.com/help/linkedin/answer/a524335/using-boolean-search-on-linkedin?lang=en
https://www.linkedin.com/help/linkedin/answer/a524335/using-boolean-search-on-linkedin?lang=en
https://doi.org/10.5070/L24212535


18 THE MODERN LANGUAGE JOURNAL

MacIntyre, P., & Khajavy, G. H. (2021). Grit in second language learning and teaching: Introduction to the special issue. Journal
for the Psychology of Language Learning, 3, 1–6. https://doi.org/10.52598/jpll/3/2/1

Mahmoodi, M. H., & Yousefi, M. (2021). Second language motivation research 2010–2019: A synthetic exploration. The
Language Learning Journal, 50, 273–296. https://doi.org/10.1080/09571736.2020.1869809

Markus, H. R. (1977). Self-schemata and processing information about the self. Journal of Personality and Social Psychology,
35, 63–78. https://psycnet.apa.org/doi/10.1037/0022-3514.35.2.63

Markus, H. R., & Nurius, P. (1986). Possible selves. American Psychologist, 41, 954–969. https://psycnet.apa.org/doi/10.1037/
0003-066X.41.9.954

Markus, H. R., & Wurf, E. (1987). The dynamic self-concept: A social psychological perspective. Annual Review of Psychology,
38, 299–337. https://doi.org/10.1146/annurev.ps.38.020187.001503

Marta–Lazo, C., Aldea, P. G., & Curiel, E. H. (2018). Professional skills and profiles in journalism demanded by companies:
Analysis of offers at LinkedIn and Infojobs. Communication & Society, 31, 211–228.

Martin, A. J., & Marsh, H. W. (2008). Academic buoyancy: Towards an understanding of students’ everyday academic
resilience. Journal of School Psychology, 46, 53–83. https://doi.org/10.1016/j.jsp.2007.01.002

McAdams, D. P., Bauer, J., Sakaeda, A., Anyidoho, N., Machado, M., Magrino–Failla, K., et al. (2006). Continuity and change
in the life story: A longitudinal study of autobiographical memories in emerging adulthood. Journal of Personality, 74,
1371–1400. https://doi.org/10.1111/j.1467-6494.2006.00412.x

Melo–Pfeifer, S. (2017). Drawing the plurilingual self: How children portray their multilingual resources. International Review
of Applied Linguistics in Language Teaching, 55, 41–60. https://doi.org/10.1515/iral-2017-0006

Melo–Pfeifer, S., & Chik, A. (2020). Multimodal linguistic biographies of prospective foreign language teachers in Germany:
Reconstructing beliefs about languages and multiple language learning in initial teacher education. International Journal of
Multilingualism, 19, 499–522. https://doi.org/10.1080/14790718.2020.1753748

Melo–Pfeifer, S., & Kalaja, P. (2019). Conclusion: Lessons learnt with and through visual narratives of lived multilingualism,
and a research agenda. In P. Kalaja & S. Melo–Pfeifer (Eds.), Visualising multilingual lives: More than words (pp. 275–284).
Multilingual Matters.

Mitchell, R., Tracy–Ventura, N., & Huensch, A. (2020). After study abroad: The maintenance of multilingual identity among
Anglophone languages graduates. Modern Language Journal, 104, 327–344. https://doi.org/10.1111/modl.12636

Molinié, M. (2019). From the migration experience to its visual narration in international mobility. In P. Kalaja & S. Melo–
Pfeifer (Eds.), Visualising multilingual lives: More than words (pp. 73–95). Multilingual Matters.

Norton, B. (2000). Identity and language learning: Gender, ethnicity and educational change. Pearson Education.
Ogawa, H. (2018). Investing the effect of incorporating cultural elements in English language teaching to enhance Japanese

college students’ L2 vision as intercultural speakers [Unpublished doctoral dissertation]. University of Birmingham. https://
etheses.bham.ac.uk/id/eprint/8446/1/Ogawa18PhD.pdf

Ortega, L. (2018). SLA in uncertain times: Disciplinary constraints, transdisciplinary hopes. Working Papers in Educational
Linguistics, 33, 1–30.

Packard, B. W. L., & Conway, P. F. (2006). Methodological choice and its consequences for possible selves research. Identity,
6, 251–271. https://doi.org/10.1207/s1532706xid0603_3

Pavlenko, A. (2006). Bilingual selves. In A. Pavlenko (Ed.), Bilingual minds: Emotional experience, expression and
representation (pp. 1–33). Multilingual Matters.

Pavlenko, A., & Lantolf, J. P. (2000). Second language learning as participation and the (re)construction of selves. In J. P.
Lantolf (Ed.), Sociocultural theory and second language learning (pp. 155–178). Oxford University Press.

Rawolle, M., Schultheiss, O. C., Strasser, A., & Kehr, H. M. (2017). The motivating power of visionary images: Effects on
motivation, affect, and behavior. Journal of Personality, 85, 769–781. https://doi.org/10.1111/jopy.12285

Rutgers, D., Evans, M., Fisher, L., Forbes, K., Gayton, A., & Liu, Y. (2021). Multilingualism, multilingual identity and academic
attainment: Evidence from secondary schools in England. Journal of Language, Identity & Education. https://doi.org/10.
1080/15348458.2021.1986397

Ryan, R. M. (2019). Cover endorsement. In M. Lamb, K. Csizér, A. Henry, & S. Ryan (Eds.), The Palgrave handbook of
motivation for language learning. Palgrave Macmillan.

Ryan, R. M., Sheldon, K. M., Kasser, T., & Deci, E. L. (1996). All goals are not created equal: The relation of goal content and
regulatory styles to mental health. In J. A. Bargh & P. M. Gollwitzer (Eds.), The psychology of action: Linking cognition and
motivation to behavior (pp. 7–26). Guilford Press.

Schachter, E. P., & Rich, Y. (2011). Identity education: A conceptual framework for educational researchers and practitioners.
Educational Psychologist, 46, 222–238. https://doi.org/10.1080/00461520.2011.614509

Schultheiss, O. C. (2021). Motives and goals, or: The joys and meanings of life. In J. F. Rauthmann (Ed.), The handbook of
personality dynamics and processes (pp. 295–322). Elsevier.

Schultheiss, O. C., Patalakh, M., Rawolle, M., Liening, S., & MacInnes, J. J. (2011). Referential competence is associated with
motivational congruence. Journal of Research in Personality, 45, 59–70. https://doi.org/10.1016/j.jrp.2010.11.014

Segal, H. G. (2006) Possible selves, fantasy distortion, and the anticipated life history: Exploring the role of imagination in
social cognition. In C. Dunkel & J. Kerpelman (Eds.), Possible selves: Theory, research and applications (pp. 79–96). Nova
Science.

 15404781, 0, D
ow

nloaded from
 https://onlinelibrary.w

iley.com
/doi/10.1111/m

odl.12826 by U
niversity W

est, W
iley O

nline L
ibrary on [23/04/2023]. See the T

erm
s and C

onditions (https://onlinelibrary.w
iley.com

/term
s-and-conditions) on W

iley O
nline L

ibrary for rules of use; O
A

 articles are governed by the applicable C
reative C

om
m

ons L
icense

https://doi.org/10.52598/jpll/3/2/1
https://doi.org/10.1080/09571736.2020.1869809
https://psycnet.apa.org/doi/10.1037/0022-3514.35.2.63
https://psycnet.apa.org/doi/10.1037/0003-066X.41.9.954
https://psycnet.apa.org/doi/10.1037/0003-066X.41.9.954
https://doi.org/10.1146/annurev.ps.38.020187.001503
https://doi.org/10.1016/j.jsp.2007.01.002
https://doi.org/10.1111/j.1467-6494.2006.00412.x
https://doi.org/10.1515/iral-2017-0006
https://doi.org/10.1080/14790718.2020.1753748
https://doi.org/10.1111/modl.12636
https://etheses.bham.ac.uk/id/eprint/8446/1/Ogawa18PhD.pdf
https://etheses.bham.ac.uk/id/eprint/8446/1/Ogawa18PhD.pdf
https://doi.org/10.1207/s1532706xid0603_3
https://doi.org/10.1111/jopy.12285
https://doi.org/10.1080/15348458.2021.1986397
https://doi.org/10.1080/15348458.2021.1986397
https://doi.org/10.1080/00461520.2011.614509
https://doi.org/10.1016/j.jrp.2010.11.014


HENRY 19

Sheldon, K. M., & Elliot, A. J. (1998). Not all personal goals are personal: Comparing autonomous and controlled reasons
for goals as predictors of effort and attainment. Personality and Social Psychology Bulletin, 24, 546–557. https://doi.org/10.
1177/0146167298245010

Sheldon, K. M., & Elliot, A. J. (1999). Goal striving, need satisfaction, and longitudinal well-being: The self-concordance
model. Journal of Personality and Social Psychology, 76, 482–497. https://psycnet.apa.org/doi/10.1037/0022-3514.76.3.482

Sheldon, K. M., Jose, P. E., Kashdan, T. B., & Jarden, A. (2015). Personality, effective goal-striving, and enhanced well-being:
Comparing 10 candidate personality strengths. Personality and Social Psychology Bulletin, 41, 575–585. https://doi.org/10.
1177/0146167215573211

Sheldon, K. M., & Kasser, T. (1998). Pursuing personal goals: Skills enable progress but not all progress is beneficial.
Personality and Social Psychology Bulletin, 24, 546–557. https://doi.org/10.1177/01461672982412006

Sheldon, K. M., Prentice, M., & Osin, E. (2019). Rightly crossing the Rubicon: Evaluating goal self-concordance prior to
selection helps people choose more intrinsic goals. Journal of Research in Personality, 79, 119–129. https://doi.org/10.1016/
j.jrp.2019.03.001

Sievers, K., Wodzicki, K., Aberle, I., Keckeisen, M., & Cress, U. (2015). Self-presentation in professional networks: More than
just window dressing. Computers in Human Behavior, 50, 25–30. https://doi.org/10.1016/j.chb.2015.03.046

Stein, K. F., & Markus, H. R. (1996). The role of the self in behavioral change. Journal of Psychotherapy Integration, 6,
349–384. https://psycnet.apa.org/doi/10.1037/h0101118

Suddendorf, T., & Corballis, M. C. (2007). The evolution of foresight: What is mental time travel, and is it unique to humans?
Behavioral and Brain Sciences, 30, 299–351. https://doi.org/10.1017/S0140525x07001975

Teimouri, Y., Plonsky, L., & Tabandeh, F. (2020). L2 grit: Passion and perseverance for second-language learning. Language
Teaching Research, 26, 893–918. https://doi.org/10.1177/1362168820921895

Thompson, A. S. (2017). Language learning motivation in the United States: An examination of language choice and
multilingualism. Modern Language Journal, 101, 483–500. https://doi.org/10.1111/modl.12409

Ushioda, E. (2017). The impact of global English on motivation to learn other languages: Toward an ideal multilingual self.
Modern Language Journal, 101, 469–482. https://doi.org/10.1111/modl.12413

Ushioda, E. (2019). Motivation and multilingualism. In D. Singleton & L. Aronin (Eds.), Twelve lectures on multilingualism
(pp. 179–211). Multilingual Matters.

Ushioda, E., & Dörnyei, Z. (Eds.). (2017). Beyond global English: Motivation to learn languages in a multicultural world.
Modern Language Journal, 101, 449–607. https://doi.org/10.1111/modl.12407

van Dijck, J. (2013). ‘You have one identity’: Performing the self on Facebook and LinkedIn. Media, Culture & Society, 35,
199–215. https://doi.org/10.1177/0163443712468605

Vlaeva, D., & Dörnyei, Z. (2021). Vision enhancement and language learning: A critical analysis of vision-building in
an English for Academic Purposes programme. Language Teaching Research, 25, 946–971. https://doi.org/10.1177/
13621688211014551

Wang, T. (2020). An exploratory motivational intervention on the construction of Chinese undergraduates’ ideal LOTE
and multilingual selves: The role of near peer role modeling. Language Teaching Research. https://doi.org/10.1177/
1362168820940097

Wang, T., & Fisher, L. (2021). Using a dynamic Motivational Self System to investigate Chinese undergraduate learners’
motivation towards the learning of a LOTE: The role of the multilingual self. International Journal of Multilingualism.
https://doi.org/10.1080/14790718.2020.1863412

Wang, Z., McConachy, T., & Ushioda, E. (2021). Negotiating identity tensions in multilingual learning in China: A situated
perspective on language learning motivation and multilingual identity. The Language Learning Journal, 49, 420–432. https://
doi.org/10.1080/09571736.2021.1915366

Yun, S., Hiver, P., & Al-Hoorie, A. H. (2018). Academic buoyancy: Exploring learners’ everyday resilience in the language
classroom. Studies in Second Language Acquisition, 40, 805–830. https://doi.org/10.1017/S0272263118000037

Zide, J., Elman, B., & Shahani-Denning, C. (2014). LinkedIn and recruitment: How profiles differ across occupations. Employee
Relations, 36, 583–604. https://doi.org/10.1108/ER-07-2013-0086

S U P P O R T I N G I N F O R M AT I O N
Additional supporting information can be found online in the Supporting Information section at the
end of this article.

How to cite this article: Henry, A. (2023). Multilingualism and persistence in multiple
language learning. Modern Language Journal, 1–19. https://doi.org/10.1111/modl.12826

 15404781, 0, D
ow

nloaded from
 https://onlinelibrary.w

iley.com
/doi/10.1111/m

odl.12826 by U
niversity W

est, W
iley O

nline L
ibrary on [23/04/2023]. See the T

erm
s and C

onditions (https://onlinelibrary.w
iley.com

/term
s-and-conditions) on W

iley O
nline L

ibrary for rules of use; O
A

 articles are governed by the applicable C
reative C

om
m

ons L
icense

https://doi.org/10.1177/0146167298245010
https://doi.org/10.1177/0146167298245010
https://psycnet.apa.org/doi/10.1037/0022-3514.76.3.482
https://doi.org/10.1177/0146167215573211
https://doi.org/10.1177/0146167215573211
https://doi.org/10.1177/01461672982412006
https://doi.org/10.1016/j.jrp.2019.03.001
https://doi.org/10.1016/j.jrp.2019.03.001
https://doi.org/10.1016/j.chb.2015.03.046
https://psycnet.apa.org/doi/10.1037/h0101118
https://doi.org/10.1017/S0140525x07001975
https://doi.org/10.1177/1362168820921895
https://doi.org/10.1111/modl.12409
https://doi.org/10.1111/modl.12413
https://doi.org/10.1111/modl.12407
https://doi.org/10.1177/0163443712468605
https://doi.org/10.1177/13621688211014551
https://doi.org/10.1177/13621688211014551
https://doi.org/10.1177/1362168820940097
https://doi.org/10.1177/1362168820940097
https://doi.org/10.1080/14790718.2020.1863412
https://doi.org/10.1080/09571736.2021.1915366
https://doi.org/10.1080/09571736.2021.1915366
https://doi.org/10.1017/S0272263118000037
https://doi.org/10.1108/ER-07-2013-0086
https://doi.org/10.1111/modl.12826

	Multilingualism and persistence in multiple language learning
	Abstract
	CONCEPTUALIZING PERSISTENCE IN MULTIPLE LANGUAGE LEARNING
	Dörnyei’s multicomponent framework and its extension to multiple language learning
	Identity and goal pursuit
	Identity and mental imagery
	Identity, mental time travel, and autobiographical knowledge
	An identity-based framework of persistence in multiple language learning

	ILLUSTRATING THE FRAMEWORK
	Becoming multilingual as a self-concordant goal
	Being multilingual as an ideal self
	Multilingualism as a theme in autobiographical knowledge

	RELEVANCE, RESEARCH DIRECTIONS, AND PEDAGOGICAL IMPLICATIONS
	Relevance
	Research directions
	Pedagogical implications

	CONCLUSIONS AND CRITICAL REFLECTIONS
	ORCID
	ENDNOTES
	REFERENCES
	SUPPORTING INFORMATION


